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Introduction

Musical instruction in the studio traditionally engages the students in an intense “apprenticeship” with the applied music professor. The students also learn through an interactive dialogue with their peers in the studio. This involvement addresses the total person in the physical, intellectual and emotional aspects of the being. Initially the physical skills in learning to play musical instrument on an advanced level can be daunting. Musical training involves extensive development of listening skills, and, in order to achieve the correct tone, students are often required to copy, or mimic, both the playing of the teacher and the more advanced peers. In academia, the educational process of becoming an expressive musician is sometimes falsely regarded as not being intellectually rigorous. As opposed to the sciences, which strongly emphasize empirical and cognitive processes that can be logically and statistically measured, musical training stresses intuitive processes of knowing.  Musicians and certain psychologists (i.e. Howard Gardner in his book, Frames of Mind, 1983), however, would argue that musical knowledge is no less rigorous than scientific knowledge and in fact involves the same creative processes. 

1. Potential Impact

(Need, Benefit for Students, Number of Students)

Musical training is multi-dimensional and fundamentally involves musicality and technique. The purpose of teaching technique is to remove whatever physical blocks may inhibit a student’s personal and musical expression. The studio professor must emphasize at every stage of technical training, however, that the achievement of technical proficiency is only a means to an end.  “You can destroy meaning wholesale be reducing everything to it’s uninterpreted particulars.’ ( Polanyi, 1962, p. 199). The non-technical aspects of performance are just as critical to a performer’s success: understanding an abstract musical text, understanding one’s own personality and its effects on performance, and gaining the freedom to merge one’s personality with the musical text. Creative behavior and psychological insight must be addressed, and intuitive discovery should be encouraged and validated. Each student should be educated to view music making as a means of discovery, not only discovery of the self, but of the realities beyond the self.  Young musicians need to learn how to assign meaning to the tones they produce because without this, the music expresses nothing.

Taking into consideration the abstract nature of musical training stated above, the implementation of writing assignments in studio instruction would be extremely beneficial for a student’s progression into artisty. The writing projects proposed in the CWE Department Development Grant encourage the student to synthesize fundamental technical and artistic concepts. The understanding and implementation of this knowledge into a solid technique will enable the student to imbue the subjective with the personal in music. 

For the instructor, the impact of this project will be to clearly delineate the most salient points of learning in becoming an expressive artist on a particular instrument. What are the physical skills necessary and how are they best acquired?  What are the intellectual skills necessary?  How far can a student be pushed? In what ways can the teacher expand the emotional range of a student?  How can the teacher address barriers that exist in the student’s personality that hinder full expression of ideas? The above questions will be presented to the students by the professor in order to create meaningful writing assignments for the students.  

For the students enrolled in applied study (around 200), the writing assignments will cognitively reinforce what may only be an intuitive and vague process.  It will develop critical thinking as they engage with their own performances and compare them to the performances of peers and renowned artists. Music making cannot be separated from life experiences.  Because of this, the writing assignments will also help to connect the students’ experiences in the studio and practice room to the rest of their lives. 

2. Project Objectives 
· The purpose of the writing assignments would be to engage the student in a new way with the “process” of becoming a well-rounded musician.  

· To tap into an unused avenue of intelligence to gain “ownership” of one’s own musical progress. 

· To encourage the students to gain objectivity of their playing and expression 

to and develop critical thinking in relation to other performers.

· To encourage the student begin to learn how to develop an individual voice on their instrument.

· To analyze how to make a performance transcendent.

· To become one’s own teacher 

3. Project Plan

Our proposed Project Plan begins with giving each of the eight performance faculty members in the team the latitude to develop an individual plan for incorporating writing into their studio. This plan will be based on the work assigned and the goals to be achieved in their studio during the 2005 -’06 academic term.

Studio learning and practicing is divided between manual practice—“hands on” work on the instrument, listening to recordings to help to develop style and sound concept, and very importantly, the application of the instruction of the technique of playing the instrument.

At the university level, we are not the first teachers of our students, and they often come to us with incorrect habits that were formed very early on. Studio teachers spend their days un-teaching students both in technique and in the truths of music. In order to reinforce more constructive habits, we must help our students to first understand what it is they are doing wrong, how they developed this habit, and then how to form new neuron pathways leading to more effective ways of playing. It is only when a student can reconcile the truths held in the conscious and the sub-conscious mind that the playing will sound effortless and free. When there is conflict in the mind, the response is dull and labored playing.
The application of technique is an aspect of training that is often overlooked by the layman when trying to understand what is involved in the formation of a young musician. It is important to understand that when a student plays a musical instrument, the body is half the instrument and the chosen instrument is the other half. Furthermore, in singing, the body actually is the instrument. All music students must understand what happens both anatomically and physiologically in performance for establishing sound habits.  The vast majority of students at the college level have had minimal training beyond performing music.  College training demands increase hours of practice time and playing suffers when inevitable tensions cause debilitating physical problems to arise.

What cannot be seen must be understood in the abstract. And so, armed with the scientific knowledge of movement and physiology, students learn to conceptualize what is inside the body. Incorrect breathing or misuse of the body in movement is often not a learned, habit, but rather simply occurs when a student was just trying to be musical. The addition of science into the arena of music studio instruction also brings the liberal arts into the music studio.  

It is in the area of technique that writing can become very helpful in music studio teaching. When a student receives technical instruction, the many disparate elements are often very difficult synthesize. Writing would be very helpful for them to organize the material and turn it into a cohesive unit. Miami students respond to an intellectual understanding of material and they often process information in this way. 

A balance of performance and intellectual process is the optimum goal. Studio learning should not overemphasize writing, however, as the student must play the instrument several hours per day in order to gain and maintain facility. However, the addition of writing in the curriculum can become a valuable asset for strengthening technique in music performance.

Documenting Critical Thinking is another area in which writing can be implemented into the music studio. A student must be able to hear and evaluate performances and recordings. Studio instruction includes listening assignments and student recall must be keen. They must remember how the performer shaped a phrase, exact note lengths, dynamics or tone colors in a piece of music. Perhaps a student would listen to 4 different performers playing a piece for reasons of comparison. The ability to think critically in the performance of a composition is imperative. Expressing thoughts on paper can be very effective in the developmental process.  Writing down the critical assessments would help the student to organize their thoughts and to further comprehend the material that is artistic in nature. They may also write reviews of their peers’ concerts or studio class performances.

Computer Assignments using Blackboard® would be helpful tools to engage the student with their own playing beyond the studio lesson. Student in our project will receive a taping of a pertinent footage from their lesson or studio class via Blackboard®. The student write a short critical abstract about their playing which can be retrieved from the professor prior to the next lesson. 

Assessing Video and Audio (IPod or Mini-disc) Recordings of Students’ Lessons and Recitals can be improved dramatically by the organization of thought into writing. Turning artistic concepts into words from their own performances would be an excellent agent for change. Seeing or hearing themselves from the second person—the observer,  and writing an exposé from the point of view of the teacher or reviewer would help students to depersonalize their performance. Self-criticism of this type can be enormously helpful in the learning process because it is depersonalizes the ego.

College-age students find it very difficult to separate the self from their playing. Instruction is often interpreted as criticism, and criticism of the playing is all too frequently interpreted as criticism of the individual. This developmental stage inhibits growth and any way that we can use writing to help the student move on to a higher level of self-awareness would be enormously valuable for progress.

We look to the Center for Writing Excellence to assist the team in writing techniques, in ways to help the students express themselves more clearly and professionally. We are also eager to know what services they can provide for us. The Team is open and enthusiastic about the resources that are available to us through the Center for Writing Excellence for excellence in musical performance.

4. Assessment Strategy 

· To audio or videotape record this semester’s Final Juried Exam.

· To audio or videotape record each student at the beginning of the semester.

· Evaluate the written papers of the students.

· Ask for help from the Writing Center for evaluation of the students’ writing.

· Students’ evaluation of their technical and artistic development as a result of the writing program.

5. Team Members

1. Andrea Ridilla, Professor, Oboe
2. Harvey Thurmer, Associate Professor, Violin

3. Mary Harris, Associate Professor, Viola

4. Ben Smolder, Assistant Professor, Violin

5. Rob Thomas, Professor, Piano

6. Lian Tan, Associate Professor, Piano

7. Jim Olcott, Professor, Trumpet

8. Sandy Seefeld, Associate Professor, Flute
6. Commitment to Writing a Report and Making a Presentation to the University          Community 

Professors Ridilla and Thurmer are committed to writing a report to the Center for Writing Excellence on the benefits and outcomes of the Grant. We will be honored to make a presentation to the University Community, and we will generously share the knowledge and experience gained from this experience. We will welcome team members to join us in this endeavor. 

7. Signature of Department Chair

_______________________________

Dr. William Bausano, Chair, Department of Music
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